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A greeting from the CCEAM President 

Dear friends from all over the CCEAM 

I am writing to you in order to thank you all 

for the support we are receiving during this final year 

of my presidency for the CCEAM. Indeed we have 

had wonderful opportunities to collaborate during 

these three years and I am sure we will have more 

during this last year of my presidency. I would like to 

take this opportunity and congratulate you all for 

being members of this wonderful family of 

academics, researchers, practitioners and all others 

who are interested in promoting the ideas and ideals 

for which this organisation stands for. It is important 

to remind us that the CCEAM is the only 

“international” organisation in the field of Educational 

Administration, Management and Leadership. Even 

though we are a Commonwealth organisation, we do 

have individual members who come from all over the 

world. This indeed helps us in reaching everywhere 

and especially where there is a genuine concern 

about leadership in education which is one of the 

most important aspects of schools and schooling 

today. 

With these thoughts in mind, let me take this 

opportunity and remind you of our upcoming 

CCEAM 2008 Conference in September which is to 

take place in Durban, South Africa. The Conference 

theme is: “Think Globally, Act Locally: A Challenge 

to Education Leaders” (you can read more details in 

the last page of our Newsletter). A very timely theme 

and very appropriate for the multitudes of our 

membership around the Commonwealth and the 

globe.   Plans   for   an   interesting,   informative   and  

 

 

 

 

integrated CCEAM Conference in 2008 are well 

underway and our friends from EMASA, the affiliate 

which is organising this conference, are hard at work.  

We expect a large number of members from around 

the Commonwealth and from many more countries 

from around the world to be present at this 

wonderful event and I do hope to see you all there!!! 

Please take notes of the various deadlines and try to 

register in time so as to help with the planning of the 

conference. 

Dear colleagues, our aim should be to 

transform our education systems, nations and social 

capital to meet the challenges of the future and I 

therefore, urge you to work locally (but think 

globally) with your own affiliates towards the 

implementation of the main ideas of the 

Commonwealth Foundation’s strategic planning 

through education which are outlined in detail in our 

Business Manager’s report on pages 5-7. 

In conclusion, I would like to ask you to 

continue sending us ideas for further development in 

order to ensure that the CCEAM will continue its 

course as one of the most important educational 

organisations around the Commonwealth and indeed 

the world. Further, we would love to have your 

articles, news and other ideas for the MEM. 

Looking forward to hearing from you. 
 

Warm personal regards, 
 

Professor Petros Pashiardis 

CCEAM President 
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Note from the Editor 
 

Dear CCEAM Members 
 

This will be the last year that Managing 

Education Matters is compiled and edited from the 

Cyprus office.  In September, at our Conference in 

Durban, South Africa a new President will be elected 

and the CCEAM office will once again be relocated to 

a new home. A new editor will be appointed for 

MEM and that person will bring a new vision and 

direction. The main factor that dictates the function of 

MEM is, however, the number and range of 

contributions from the membership. If there is not a 

regular flow of material then the editor has a more 

difficult task of filling the allocated pages. So please 

do take a personal responsibility for keeping our 

CCEAM publications interesting and relevant by 

submitting your work. 

Many thanks to all those people who 

contributed with their work. The quantity and quality 

of the material received has led once again to the 

increase of the number of pages to 12, instead of the 

usual number which is 8. Special thanks to Petros 

Pashiardis, George Josephakis, Ross Notman, Stefan 

Brauckmann, Tim Goddard, Jo Howse and Tom 

Bisschoff for their contributions to this issue. I wish 

you all well in your endeavours and looking forward 

to seeing as many of you in our upcoming 

conference. 
 

Andreas Tsiakkiros, Ph.D. 

Business Manager and Editor 
______________________________________________ 

 

Independent Auditors' Report to the 

Members of CCEAM 
 

Report on the Financial Statements 

 We have udited the financial statements of 

Commonwealth Council for Educational 

Administration and Management, which comprise 

the balance sheet as at 31 December 2007, the income 

statement, and cash flow statement for the year then 

ended, and a summary of significant accounting 

policies and other explanatory notes. 
 

Board of Directors' Responsibility for the Financial 

Statements 

 The Council's Board of Directors is 

responsible for the preparation and fair presentation 

of these financial statements in accordance with 

International Financial Reporting Standards as 

adopted by the European Union (EU) and 

International Financial Reporting Standards as issued 

by the International Accounting Standards Board 

(IASB) and the requirements of the Cyprus 

Companies Law, Cap 113. This responsibility 

includes: designing, implementing and maintaining 

internal control relevant to the preparation and fair 

presentation of financial statements that are free from 

material misstatement, whether due to fraud or error; 

selecting and applying appropriate accounting 

policies; and making accounting estimates that are 

reasonable in the circumstances. 
 

Auditors' Responsibility 

 Our responsibility is to express an opinion on 

these financial statements based on our audit. We 

conducted our audit in accordance with International 

Standards on Auditing. Those Standards require that 

we comply with ethical requirements and plan and 

perform the audit to obtain reasonable assurance 

whether the financial statements are free from 

material misstatement. 

 An audit involves performing procedures to 

obtain audit evidence about the amounts and 

disclosures in the financial statements. The 

procedures selected depend on the auditor's 

judgement, including the assessment of the risks of 

material misstatement of the financial statements, 

whether due to fraud or error. In making those risk 

assessments, the auditor considers internal control 

relevant to the entity's preparation and fair 

presentation of the financial statements in order to 

design audit procedures that are appropriate in the 

circumstances, but not for the purpose of expressing 

an opinion on the effectiveness of the entity's internal 

control. An audit also includes evaluating the 

appropriateness of accounting policies used and the 

reasonableness of accounting estimates made by the 

Board of Directors, as well as evaluating the overall 

presentation of the financial statements. 

 We believe that the audit evidence we have 

obtained is sufficient and appropriate to provide a 

basis for our audit opinion. 
 

Opinion 

 In our opinion, the financial statements give a 

true and fair view of the financial position of 

Commonwealth Council for Educational 

Administration and Management as of 31 December 

2007 and of its financial performance and its cash 

flows for the year then ended in accordance with 

International Financial Reporting Standards as 

adopted by the EU and International Financial 

Reporting Standards as issued by the IASB and the 

requirements of the Cyprus Companies Law, Cap 

113. 
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Report on Other Legal Requirements 

 Pursuant to the requirements of the Companies 

Law, Cap. 113. we report the following: We have 

obtained all the information and explanations we 

considered necessary for the purposes of our audit. 

-  In our opinion, proper books of account have 

been kept by the Council.  

-  The Council's financial statements are in 

agreement with the books of account.  

-  In our opinion and to the best of our information 

and according to the explanations given to us, the 

financial statements give the information 

required by the Companies Law, Cap. 113, in the 

manner so required.  

-  In our opinion, the information given in the 

report of the Board of Directors is consistent with 

the financial statements.  
 

Other Matter 

This report, including the opinion, has been 

prepared for and only for the Council's members as a 

body in accordance with the Cyprus Companies Law, 

Cap. 113 and for no other purpose. We do not, in 

giving this opinion, accept or assume responsibility 

for any other purpose or to any other person to 

whose knowledge this report may come to. 
 

Certified Public Accountants (Cy)  

G. Josephakis Audit Ltd, 22 January 2008 
_________________________________________ 

 

International Successful School Principal 

Project: A New Zealand Perspective 
 

Project outline 

The major purpose of this research study of 

school leadership in international contexts is to gain a 

comprehensive understanding of the characteristics 

of successful school leaders in primary and secondary 

schools in different socio-economic circumstances in 

different countries. The project is under the 

directorship of Professor Christopher Day from the 

University of Nottingham. Initially, it involved nine 

universities in England, America, Australia, 

Denmark, Norway, Sweden, Canada and China. The 

University of Otago, representing New Zealand, 

became the 10th member of the international research 

group in 2007 and begins its research data collection 

in February 2008. 
 

Research questions 

1. What similarities and differences can be 

identified in the beliefs and behaviours of 

successful school principals across national 

cultures and policy contexts? 

2. Do different countries have different ways of 

defining success? 

3. How do high-stake assessments and 

accountability measures influence the practices 

of successful principals? 

4. Do different socio-economic contexts in which 

schools operate affect the ways in which 

successful principals work? Are different 

qualities and skills needed? 

5. How do successful principals come to be 

successful? How do they learn about their 

work and acquire the skills needed to create 

and sustain school improvement? 

The educational literature is replete with 

examples of exemplary practice within a successful 

school principalship. However, it is an evident truth 

that principals do not enact their leadership and 

managerial roles in precisely the same way. Some 

principals influence their schools by means of their 

personality and accumulated educational experience 

while others demonstrate leadership capacity 

through the strength of their personal and 

professional convictions. For example, in the New 

Zealand educational leadership literature, 

Townsend’s (1998) research into how principals 

learned and led showed the strong influence of 

foundational learning through family and early 

professional relationships while Notman’s (2005) 

research into the personal and professional working 

lives of two secondary principals demonstrated the 

centrality of core personal values in their influence on 

principal leadership behaviours. 

The research questions, therefore, have 

apparent links to determining the variable pathways 

by which principals become successful in their 

leadership practice. The questions also acknowledge 

the emerging concept of situational or contingent 

leadership in the field of school leadership, whereby 

it is quite meaningless to study the leadership 

behaviours of principals without reference to the 

wider school context in which they operate. 

Contextual variables may include student 

background, community type, organisational 

structure, school culture, teacher experience and 

competence, financial resources, school size, and 

bureaucratic and labour organisation (Hallinger, 

2003). 
 

Research methodology 

Multi-site case study methods will be 

employed during the research study in a sample of 

primary and secondary schools that reflects the 

principle of ‘maximum variation sampling’ (Maykut 

& Morehouse, 1994). Two regions in New Zealand 
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have been selected in order to allow for any 

geographical differences to emerge. Questionnaire 

and interview data will be collected from each school 

principal, their deputy principal, Board of Trustees 

chairperson, and a selection of teachers, support staff, 

parents and students. It is hoped that the process of 

inductive cross-case analysis (Miles & Huberman, 

1994) will provide a rich source of data about the 

characteristics of successful school leadership in the 

New Zealand educational environment. 

 

New Zealand school context 

Of particular interest to the research team will 

be the potential influence of the concept of self-

managing schools on successful principalships. 

Beginning in 1989, the management of New Zealand 

schools was devolved from central government 

agencies to a locally elected Board of Trustees who 

would be responsible for the teaching of a national 

curriculum, the employment of staff, property 

development and the daily operation of the school.  

As a result, there have been strong links forged 

in most schools between the principal, Board and 

members of the wider community. A key question to 

be asked of the data will be: To what extent is a 

successful principalship in the New Zealand context 

contingent upon a successful relationship between a 

school and its community? 
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_________________________________________ 

New Research Program in progress: 

Leadership Improvement for Student 

Achievement 
 

Summary of the project 

Co-operation among European countries and a 

growing complexity of decision making processes in 

the education sector of most European countries have 

led to an increased interest in the examination of 

leadership styles of educational school leaders and 

their impact in producing better results than others. 

In this context the great interest for school leadership 

is due to the growing empirical evidence indicating 

that leadership is a variable critical to school 

improvement. 

The core question of LISA (Leadership 

Improvement for Student Achievement) therefore is 

concerned with the role that principals leadership 

styles, attitudes and practices can play in contributing 

to the improvement and effectiveness of the school, 

especially educational outcomes for the basic skills of 

students such as the ones examined under the PISA 

programme. The LISA project is funded by the 

Education, Audiovisual and Culture Agency 

Executive Agency (EACEA) which is responsible for 

the management of certain parts of the EU's 

programmes in the fields of education, culture and 

audiovisual. 
 

Purpose 

The overall purpose of the study is to explore 

how school leadership, directly or indirectly, affects 

student achievement. The international comparative 

approach is meant to uncover relevant differences 

between countries against the background of 

differences between national educational systems. 

Equally importantly, we hope also to find a common 

core, which might be interpreted as a European 

dimension in school leadership. In its methodological 

design the study is a mixture of research methods 

and collaborative action research shared by acting 

school leaders and researchers. 
 

Specific Objectives 

The project has the following objectives: 

1. To study the way the functions of school 

leaders in secondary education in the 

participating countries are shaped by patterns 

of decentralization and centralization as well as 

accountability requirements. 

2.  To develop our own conceptual framework for 

measuring the effectiveness of school 

leadership in an international context. 
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3. To design and to explore empirically 

hypothetical models of effective school 

leadership styles by specifying intermediary 

factors between school leadership 

characteristics and student outcomes. 

4. To address the above objective specifically 

with respect to lower achieving students and 

the growing weaknesses in the basic 

competences in reading and writing skills of 

young pupil as reported in “Progress towards 

the Lisbon Objectives in Education and Training 

2006”. 

5. To find an answer on the question: How can 

school leaders succeed in creating a positive 

school climate and in improving the quality of 

a school? 

6. To promote cooperation and collaborative 

research activities between school leaders and 

researchers in a learning environment at a 

European level. The latter objective of this 

project is unique: never before have school 

leaders and academics worked together in a 

research programme like this one. 

7. To collect meaningful data about school 

leadership in Europe to enhance our 

understanding of the relationships between 

leadership, the educational system and school 

results, such as PISA and TIMMS. 

These aims and objectives of the project are 

linked to the main objectives and aims of the Lifelong 

Learning Programme: 

• They contribute to the development of high 

performance, innovation and a European 

dimension in systems and practices in school 

leadership and outcomes for students. 

• They help to improve the quality preparation 

for lifelong learning and the willingness of 

students leaving school to engage in it.  

• They ensure an adequate supply of comparable 

data, statistics and analyses to underpin 

engagement in lifelong learning and the 

development of policy 

• Analyses that underpin lifelong learning 

policy. 

 

Outcomes of the study/project 

The study will have an output that is relevant 

to researchers, policy-makers, school principals’ 

organisations and school leaders: 

• Research will benefit from the knowledge and 

research instruments that will be yielded by 

the study.  

• Policy-makers will be served with information 

about the school level implications of 

decentralization and accountability oriented 

programmes. 

• School management organisations can use the 

results for determining their strategic agendas 

and providing a European dimension to them.  

• The school leaders that will be directly 

involved in the project will learn from their 

new role as co-researchers. It is the intention 

that results will also be disseminated to a 

larger audience of schools and school 

principals. 
 

Project team 

In the project eight school leader organisations 

from seven contrasting countries are participating, 

namely: 

• Association of School and College Leaders 

(United Kingdom, England) 

• Association of Norwegian School Leaders 

(Norway) 

• VO-Raad (Netherlands) 

• National School Leader Association of Slovenia 

(Slovenia) 

• European Secondary School Heads Association 

of Hungary (Hungary) 

• National Association of Principals (Italy) 

• School Leader Association of Nordrhein-

Westfalen (Germany) 

• European School Heads Association.  

They participate, along with researchers from: 

• The University Twente (Netherlands) 

• The Open University (Cyprus) 

• The German Institute for International 

Educational Research (Germany). 

This diversity gives the project a specific 

European context and the potential for Union – wide 

application of the results. 
 

Dr Stefan Brauckmann, German Institute for 

International Educational Research (Germany) 

Dr Petros Pashiardis, Open University 

(Cyprus) 
_________________________________________ 

 

A report by the CCEAM Business Manager 

for his visit to London  
 

CCEAM was invited to attend the 

Commonwealth Civil Society Organisation 

Consultation Meeting with the Commonwealth 

Secretariat (ComSec) and the Commonwealth 

Foundation (CF) that was held in London on 24 
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January, 2008. The CCEAM President was unable to 

attend the meeting, due to other commitments; 

therefore our organisation was represented by its 

Business Manager, Dr Andreas Tsiakkiros. 

The consultation meeting lasted for the whole 

day, from 9:00 a.m. to 4:00 p.m., and its main 

objectives were: 

1.  To provide an opportunity for CSOs to 

evaluate their CHOGM/CPF experience and provide 

some practical proposals for improving future events. 

2.  To provide an opportunity for CSOs to 

contribute to the development of the strategic plans 

for both ComSec and the CF. 

The meeting began with some welcoming 

remarks by Dr Mark Collins, Director of the CF, and 

then the Secretary-General of the Commonwealth, Rt 

Hon Don McKinnon, talked on the subject “Civil 

Society and the Commonwealth: A retrospective analysis 

and forward look”. The Secretary-General pointed out 

that historically, civil society operated at the micro 

level and the local level. During the last years though 

the civil society is going higher and wider and has 

moved further into the public and political space at 

the international, the regional and the national levels. 

He also emphasized that the main challenges for 

global civil society lie in the need to stay close to its 

roots, preserving its identity and its standards. 

Nowadays it is important not only working together 

but acting together. He ended his speech by leaving 

us with three challenges. First, play to civil society’s 

role as a promoter of democracy. Second, capitalise 

on the fact that we are the only intergovernmental 

organisation with an actual mandate to engage with 

civil society. The third is an extension of the second 

and it revolves around the fact that the People’s 

Forum Communique from Kampala was in itself a 

massive extension of anything a People’s Forum has 

ever produced.  

Then, under the general theme ʺKampala 

Review: CHOGM, CPF and CYF 2007ʺ, the following 

presentations were made: 

“A summary report on the political and other outcomes 

from CHOGM” by Mr Matthew Neuhaus, Director 

Political Affairs, ComSec 

“A summary report on the Commonwealth People’s Forum 

(CPF)” by Dr Mark Collins, Director, CF 

“A summary report on the Commonwealth Youth Forum 

(CYF)” by Mr Vic Craggs, Executive Director, 

Commonwealth Youth Exchange Council and Mr 

Rajkumar Bilda, Programme Officer, Commonwealth 

Youth Programme, ComSec.  

The presenters briefly summarized the results 

of the respective activities and plenary discussions 

followed with a focus on review of outcomes and any 

improvements for next CHOGM/CPF. Overall it was 

pointed out that it was a very good CHOGM and the 

suggestions heard will help the ComSec and the CF 

to further improve the next one which will be held in 

Trinidad and Tobago in 2009.  

After lunch, the meeting continued inviting a 

dialogue on the ComSec and CF Strategic Plans. Two 

presentations were made titled: ʺEmerging issues on 

the ComSec Strategic Planʺ by Daisy Cooper, Planning 

Officer, ComSec and ʺEmerging issues on the CF 

Strategic Planʺ by Vijay Krishnarayan, Deputy 

Director, CF. Ms Cooper pointed out that the 

ComSec’s strategic plan is revised every two years 

after the CHOGM and is approved by the Board of 

Governors. The issues that have an internal 

consensus involve the mission statement, vision, 

values and goals. The ComSec is committed to the 

MDG’s, the results based management and the rights 

based approach, the principles of sustainable 

development and improved lesson learning. There 

will be a reduction in the number of programmes 

from 16 to 8, the programmes will be outcome based 

and the two pillars democracy and development will 

be retained. The two main priorities are promoting 

Commonwealth fundamental political values and 

developing national capacity of member countries. 

The 8 programmes are: 

Democracy: (1) Good officers for peace; (2) 

Democracy and consensus building; (3) Rule of law; 

(4) Human rights     

Development: (4) Public sector development; (5) 

Economic development; (7) Sustainable development; 

(8) Human development. 

With regards to the CF’s strategic plan Mr 

Krishnarayan referred to the process that the 

Foundation has followed in drafting its plan and 

pointed out some key issues that had to be taken into 

account. The Commonwealth needs to start thinking 

into 3D’s: Development, Democracy and Diversity. 

The 7 themes around which the CF’s plan is 

developed are: (1) Globalisation: financing 

development, trade; (2) Community: respect and 

understanding; (3) Human rights: gender, decent 

work, disability; (4) Built and natural development: 

climate, cities, natural capital; (5) Civil society: 

regulation, accountability; (6) Creativity: media, arts; 

(7) Social capital: health, education. 

The delivery of the themes will be achieved 

through the three foundation programmes and led 

projects, published resource materials, ministerial 

meetings, briefings from High Commissioners, grant 

making and award and prizes. The two presentations 
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were followed by plenary discussions where 

participants expressed their views on certain aspects 

of the plans and clarifications were given.  

The meeting closed with a final synthesis and 

some closing remarks from Dr Mark Collins, Director 

of the CF, who pointed out that in the future our 

grant applications will have to be connected with the 

Kampala Civil Society Statement 2007. There will be a 

very strong monitoring with the human rights 

agenda and this involves CSOs as well. Moreover, we 

should be looking for alliances and more working 

together with other organisations. Our aim should be 

to transform economies, nations and social capital to 

meet the challenges of the future. He wondered 

whether there is confusion in the roles of the 

Secretariat and the Foundation and that they need to 

see some cross cutting between the plans of the 

ComSec and the CF by working together in a much 

more integrated way.  

During the course of the day, I had a useful 

discussion with Mr Andrew Firmin, Programme 

Manager - Culture and Diversity of the CF, to whom I 

delivered our grant application for 2008-2009. Mr 

Firmin said that what they will be on their minds 

when reviewing Commonwealth Association 

applications will be relevance to the 2007 

Commonwealth People’s Forum statement (which 

has a significant section on education) and, in the 

education field, contribution towards developing the 

advocacy process for 17CCEM. They are also looking 

to see closer working between Commonwealth 

Education Associations in order to make the most of 

the opportunity offered, and will be looking to 

convene a meeting of such Associations soon. The 

Foundation would like to strengthen the cooperation 

with our organisation and explore ways in which we 

could contribute towards its priorities. Mr Firmin 

promised to have a look on our proposal and come 

back with suggestions on how to strengthen it before 

it is taken to the Grants Committee. Moreover, I had a 

brief discussion with Mr Peter Williams, Hon 

Secretary of the Commonwealth Consortium for 

Education, regarding the way in which our 

associations are using the funds given by the CF.  

Finally, special thanks should go to the 

ComSec for providing both the cost of the air fare as 

well as the subsistence expenses for my trip to 

London. 
 

Warm personal regards 
 

Andreas Tsiakkiros, Ph.D. 

CCEAM Business Manager  
 

_________________________________________ 

Notes from Canada (PART B) 
 

Walking the doctoral wire – a PhD student’s 

contemplative reflection 

[Donna Holstine Vander Valk, PhD Student, 

University of Calgary] 
 

Before I began my doctoral studies, I worked 

as a programme developer and manager, as well as a 

faculty member and curriculum specialist in 

communications and management. This came as 

quite a shock to me, as I had intended to become a 

physician specializing in public health management. 

However, due to chance and circumstance, I found 

myself pursuing an MEd in Leadership Studies, and 

putting that education to work in the college and 

government sectors. I then began giving serious 

consideration to my PhD studies, and decided to 

pursue a specialization in Curriculum, Teaching and 

Learning. So why didn’t I choose to continue in the 

Leadership field as so many do? Why ‘change’ 

specialization at the doctoral level? Shouldn’t I just 

stay where I knew the community, I knew the lay of 

the land? 

Simply, I feel that to continue in that vein is to 

limit myself: leadership, to me, is not only praxis, but 

a developmental possibility. By theorizing about 

leadership, but approaching it from the field of 

curriculum studies, I “strive…to enlarge vision, to 

present new possibilities, and to bring deeper 

understanding” (Huenecke, 1982, p. 290) in a way 

that is largely absent from the mass media, flavour-

of-the-day leadership development programmes and 

models corporate practice and popular consumption. 

I also want to bring leadership theory, as discussed 

by classical and modern theorists, into the realm of 

the usable – betwixt and between the abstract 

theorizing lives (or can live) impactful thought and 

practice, but these things need to be teased out – and 

then introduced to the ‘community’ (defined as those 

outside the theoretical milieu).  

As I move through my doctoral programme 

with this intent, I find myself walking a wire – a 

sharp, thin wire. On the academic ‘side’, I am 

encouraged to write in academic prose (and 

potentially approach elitist, incomprehensible 

language), and theorize on the latest in critical theory 

and currere (Pinar, 2004); on the other side, the 

‘practical’, ‘hands-on’ corporate and pedagogical 

realm pushes for quick fix, populist, marketable, 

distinctly non-theoretical material. Of course, my 

particular difficulty is I can see the lay of the land on 

either side of the wire, and I can see the appeal of 

living in either place. But I cannot help but feel that 
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each misses much that the other can offer. And I am 

presumptuous enough to think I might be able to 

make a difference. 

So as I continue on my journey, walking the 

wire, and visiting the various ‘sides’, I will continue 

to try and negotiate a new community: one that 

recognizes leadership as a possibility for all, realized 

through the theorizing and practical applications of 

curriculum, teaching and learning. I do not believe 

that theory is unapproachable, and I do not believe 

that quick fixes are either available or desirable.  

My philosophical positioning is best captured 

in the words of playwright Michael Healey, in his 

2007 article “Notwithstanding: A playwright takes on 

the Charter”. He speaks of how the Canadian Charter 

of Rights and Freedoms is used as a tool to engage 

citizens in the struggle to balance rights and identities 

as citizens, and he says “But here, we say no, please, 

keep your funky outfits and stay among your own 

people until you’re comfortable, and here are some 

gifts [the Charter] to help you settle in. Oh, but by the 

way, part of your present is in someone else’s box. 

No idea how that happened – go get it” (p. 51). 

Leadership theorists, curriculum theorists, and 

everyday leadership devotees, keep your funky 

outfits. But be prepared to (eventually) go claim your 

presents – in someone else’s box, and on the other 

side of the wire. 

Wish me luck. 
 

A time for change: Epistemological deconstruction 

[Stephanie Kovacs, MEd student, University of 

Victoria] 
 

Norms—like every social phenomenon—are 

inextricably interwoven into the histories of our 

populations. Human behavior is dictated by these 

norms. However, we rarely stop to ponder where 

arbitrary social rules originate, or why. In fact, there 

is an unquestioning faith that the order of the day is 

upheld by some elusive higher power. But this social 

fiber is man-made; it is socially constructed. 

Consequently, one can systematically deconstruct the 

norms and beliefs that have upheld prevailing power 

differentials.  

In the educational arena, not all players have 

equal power. In fact, the subjective realities of 

minority students contrast sharply to those of the 

mainstream. For example, socio-economic factors, 

accessibility issues, and parents’ educational 

backgrounds all have bearing on Indigenous 

students’ educational experience. It is incumbent 

upon educational leaders to assist these 

disenfranchised students to gain a voice.  

As a non-Indigenous Masters student with 

interest in educational administration and Indigenous 

education, I believe it s time to draw particular 

attention to this issue. There is a need to focus on 

areas of awareness previously obscured by a 

predominant, contemporary epistemology—one 

based in colonial, imperialistic thought. The first step 

towards this reassessment and restructuring is to 

identify the educational factors that are preventing 

Indigenous students from accessing a rewarding 

education. McKenzie and Scheurich (2004) believe 

that exclusionary educational discursive practices, 

and beliefs that Indigenous students bring with them 

“cultural inadequacies, lack of motivation, poor 

behaviour, or failed families and communities” are 

two such practices that need to be examined (p. 608). 

Battiste (1998) asserts that conditions exist which are 

“used to maintain colonial power over Indigenous 

people” (p. 21). In other words, the dominant social 

group enjoys many of the benefits of society without 

guilt or conscious thought. I believe that it is 

necessary for educators to “[reframe] their thinking 

about students, families, and communities, and thus 

move their thinking from a deficit organization to an 

assets-based one that recognizes . . .‘funds of 

knowledge’” as McKenzie & Scheurich (2004) 

contend (p. 609).  

In addition to awareness of the current 

mechanisms that maintain a power imbalance, 

educational leaders must create inclusive learning 

environments, wherein all learners’ needs are 

considered and met. Specifically, two main 

frameworks—contextual and experiential—are 

important to consider. Both perspectives honour 

Indigenous ways of knowing; learning for these 

students is not typically based on competitiveness. 

Instead, their cultural legacy implies that they 

approach learning in a different manner, one that is 

not necessarily espoused in our traditional 

classrooms. As educators, we must provide relevant 

contextual material and experiences for our 

Indigenous students so they too can frame their 

learning. Educators must, as Kirkness (1998) asserts, 

“overhaul the existing system and seek more 

appropriate materials and strategies of teaching” 

(p.12). 

There is no prescribed method for the 

dismantling of the current perspective on Indigenous 

students. But as Battiste (1998) contends, the “add 

and stir” method of change is not sufficient. Instead, 

what is required is a shared value system and a 

unified outlook for change to occur at the macro 

level, in curriculum and in policy. We must seek to 
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deconstruct the presumption that European 

epistemologies prevail, and instead move towards a 

more inclusive orientation for all students. Such 

awareness and introspection will eventually promote 

change in our educational system (Housego, 1993).  
 

References 

Battiste, M. (1998). Enabling the autumn seed: 

Toward a decolorized approach to Aboriginal 

knowledge, language and education. Canadian 

Journal of Education, 22(1), 101-5. 

Housego, I. E. (1993). Leadership as a moral 

enterprise revisited: The challenge to 

educational administrators in the 1990s. 

Canadian Administrator, 32(7). 

Kirkness, V. J. (1998). Our peoples’ education: Cut the 

shackles; cut the crap; cut the mustard. Canadian 

Journal of Native Education. 22(1), 16-27. 

McKenzie, K. & Scheurich, J. (2004). Equity traps: A 

useful construct for preparing principals to lead 

schools that are successful with racially diverse 

students. Educational Administration Quarterly, 

40(5), 601-632. 
 

An international collaboration to improve health 

and healthy weight of children  

[Carol Henry, University of Saskatchewan; Dan 

Ramdath, University of the West Indies; Roy Dobson, 

University of Saskatchewan, Susan Whiting, 

University of Saskatchewan; Adrian Blunt, University 

of Victoria] 

 

A partnership between the University of 

Saskatchewan, the University of the West Indies, 

Trinidad and Tobago Ministry of Education and the 

Caribbean Health Research Council has been 

established to explore opportunities for addressing 

critical health risks and to create school-based health 

promotion and disease prevention strategies that 

effectively reach children and their families. Through 

a framework of good governance, the Government of 

Trinidad and Tobago has been seeking to promote 

health and learning with the understanding that the 

health of school-aged children is essential in 

determining the nation’s ongoing development.  

The trend towards increased obesity among 

children is problematic because of its association with 

numerous chronic diseases such as cardiovascular 

disease and diabetes. In developing countries 

undergoing social and cultural transitions, the trend 

away from infectious disease patterns to chronic 

diseases such as obesity has severe social and 

economic impact on population health. The twin 

Island state of Trinidad and Tobago is an example of 

an emerging developing country undergoing 

dramatic changes in population structure and 

lifestyle. As in other countries the trend away from 

traditional patterns of food consumption to include 

increased consumption of high levels of sugar and 

fats, combined with reduced physical activity, is 

likely to lead to a rise in obesity and other chronic 

diseases. Ensuring school-aged children adopt 

healthy lifestyles has the potential to reduce chronic 

disease impact and future health care costs.  

The partners have successfully completed two 

pilot projects aimed at promoting healthy lifestyles 

among children in Trinidad and Tobago. Throughout 

the pilot projects the team worked collaboratively to 

host several consultations with key stakeholders, and 

a national symposium and workshop. Several 

interdisciplinary health sciences students (graduate 

and senior level undergraduates) and A-Level CAPE 

students participated in the project.  

The National Symposium and Workshop on 

School Health held in February 2007 brought together 

a broad representation of 150 stakeholders (including 

the PTA) to share concerns, achievements and their 

vision for the future. Two priority areas were 

addressed: (1) the need for a coordinated strategy to 

reinforce key health promotion messages for student 

within the curriculum, and (2) the need to find 

effective ways to link school health curriculum with 

other school-based interventions for families and 

community. The discussions emanating from the 

national symposium and workshop highlight the 

need for well-defined policies on school health, as 

well as effective means to link school health 

curriculum with other school-based interventions for 

children, families and community. These findings are 

significant as they highlight the need for collective 

action to: (1) understand the personal, cultural, and 

environmental factors that may be contributing to 

these health detracting behaviours; (2) barriers faced 

and the supports needed to help students make 

healthier choices for themselves; and (3) work 

together with stakeholders to create an environment 

that maximizes positive health behaviours. Children 

require age, gender specific and culturally acceptable 

information, knowledge and training if they are to 

make healthy choices. As multi-cultural societies, 

both Trinidad and Tobago, and Canada, share a 

common need to demonstrate leadership in reducing 

inequities among children. The resulting strategy will 

allow the partnership to select the evidence-based 

solutions most suited to their context to promote 

student health.  

The project is supported by funds from the 

Social Science and Humanities Research Council 
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(SSHRC) and Canada Corps University fund/ 

Association of Universities and Colleges (AUCC). 
 

Submitted by J. Tim Goddard (University of 

Calgary), who is the CASEA representative to 

CCEAM 
_________________________________________ 

 

Commonwealth People’s Forum Uganda  

18-22 November 2007 
 

During my final year (2004) as CCEAM 

President, I was appointed to the Commonwealth 

Foundation Civil Society Advisory Committee 

(CSAC) that was composed of 14 representatives 

from Commonwealth countries in the United 

Kingdom, Europe, Asia, Africa, the Caribbean and 

the Pacific. It has been a privilege to work on this 

unique committee and with the Commonwealth 

Foundation (CF) staff to plan and to implement the 

two Commonwealth People’s Forums, prior to the 

Heads of Government Meeting, in Valetta, Malta in 

2005 and in Kampala, Uganda in 2007. 

The 2007 Commonwealth People’s Forum 

(CPF) in Uganda was highly successful with 1500 

delegates (1200 Ugandans and 300 foreigners) from 

59 different countries attending. The title Realising 

People’s Potential had the following six themes: 

Environment and Natural Resources, Governance, 

Participation and Human Rights, Economic 

Development, Education for Transformation, Health, 

and Culture, Creativity and Identity.  

I had the pleasure to convene an education 

workshop with Peter Williams of the Commonwealth 

Consortium for Education (CCfE) and colleague 

Bernardine Vester, CEO City of Manukau Education 

Trust New Zealand (CCfE is based in London and 

CCEAM is a foundation member of the Consortium). 

The workshop: ʺEducation for Transformation: Joined 

Up Policies to Develop Commonwealth Educationʺ 

outlined the two Education Millennium Goals: 

Gender Parity and Universal Primary Education 

within the wider education and human development 

framework. Barriers to gender parity in education 

and ways to develop holistic educational policies 

were discussed. 

I was delighted to meet with some of our 

CCEAM members as I moved around the Forum.  I 

spent a good part of my time in meetings with the CF 

and CSAC ensuring the smooth operation of this 

large international event and that the voices of civil 

society around the Commonwealth were being heard.  

CF staff, the CSAC and the 20 workshop 

convenors worked for two nights (the final session 

finished at 4 am) on a Communique that represented 

recommendations from earlier regional and national 

consultations across the Commonwealth, the 

Committee of the Whole (COW) and the 20 CPF 

workshops convened in Kampala. 

The Communique was presented by our CSAC 

Chairperson Joan Grant Cummings (Jamaica) to a 

meeting of the Commonwealth Foreign Ministers for 

forwarding to the Commonwealth Heads of 

Governments. This was followed by a round table 

discussion with the Foreign Ministers and Prince 

Charles that I attended. It was significant that 

Education was high on the agenda particularly in 

terms of the two Education Millennium Goals.  

The Forum also organised parallel Learning 

Journeys for delegates and I chose to visit a small 

rural community. We were given a grand welcome 

by the children waving CHOGM flags and chanting.  

The warm hospitality of this rural community was 

humbling. Also I valued the opportunity to explore 

first hand the reality of Uganda addressing the two 

Millennium Goals in Education: Gender Parity and 

Universal Primary Education. Uganda with the 

Government policy of free education is endeavouring 

to meet the latter but there is still much to be done in 

regards to access and retention in secondary 

education and for tertiary education in regards to 

upskilling school leavers and the development of the 

necessary business and industry infrastructure, to 

build a productive society less dependent on donors 

and foreign aid.  

It was gratifying for our Civil Society Advisory 

Committee to finish our four year term with the 

achievement of initiating for the first time in Malta 

and then two years later, in Uganda, the first two 

meetings of Civil Society (CPF delegates) and 

Commonwealth Foreign Ministers (CHOGM) to 

debate and to have dialogue on current issues across 

the Commonwealth.  

I have enjoyed immensely my role on CSAC as 

an extension of the earlier work as President CCEAM 

and earlier, as the President of NZEAS. My fervent 

wish is that the CCEAM membership will have 

further opportunity in the future to network, to share 

and to exchange within the framework of the CF, the 

CSAC and the Commonwealth People’s Forum. 

Diary now the next CPF to be held in Trinidad and 

Tobago in November 2009.       
 

Warmest regards, 
  

Dr Jo Howse 

Immediate Past President CCEAM 
 

_________________________________________ 
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A NEW JOURNAL! 

South African Journal of Education 

Leadership and Management (SAJELM) 
 

The editors of the South African Journal of 

Education Leadership and Management (SAJELM), 

Kholeka Moloi and Tom Bisschoff of the University 

of Johannesburg, invite you to submit electronic 

manuscripts to be considered for publication in 

SAJELM. This peer-reviewed journal is owned by the 

Education Management Association of South Africa 

(EMASA) and sponsored by the British Educational 

Leadership, Management and Administration 

Association (BELMAS) and will be published on a 

semester basis (April and October) with its first issue 

published in April 2008. The SAJELM editors and the 

team are seeking research and conceptual papers 

(electronically submitted) from a multiplicity of 

epistemological perspectives that help to build a 

strong base of knowledge around education 

leadership and management. 

The SAJELM editors not only seek relevant 

work but also intend to invite meaningful discourse 

around the published work. 
 

SAJELM Aims and Scope 

The South African Journal of Education 

Leadership and Management (SAJELM) is a peer 

reviewed journal focused on education leadership 

and management. As such SAJELM is a forum for 

relevant research that seeks to understand the 

relationship between leadership and management in 

different education contexts. The title suggest that it 

is to be strongly African in context but not with the 

intention to exclude other continents. 
 

The journal aims 

(1) To publish research- and scholarship-based 

papers within the broad field of educational 

leadership, management, and administration 

including its connections with education/social 

policy, and professional practice.  

(2) To be strongly African in context but not 

exclude other continents, by publishing research that, 

while it may relate to work undertaken in specific 

national or regional contexts, considers issues and 

themes of interest that transcend single national 

settings.  

(3)   To publish papers that support: 

• The dissemination of new facts or ideas to 

academics and professional leaders in 

education in a range of national contexts 

• The enhancement of the effectiveness of 

educational leadership, management and 

administration to support the raising of 

educational achievement in schools, colleges 

and universities in a range of national contexts 

• The achievement of social, economic and 

educational development in settings across the 

full range of economic development, ranging 

from advanced economies to the least 

economically developed countries. 

(4)  To publish research-based papers where such 

papers offer theoretical advances in education 

leadership and management relevant to both 

advanced and developing economies. 

(5) To attract authors of strong existing 

international reputation, but to provide also an outlet 

for the work of those whose publication achievement 

is less well-developed for any of the following 

reasons: 

• They are new to research and academic 

publications 

• Their own professional context provides 

limited opportunity or resources for research 

or publication 

• There are few publication outlets in their own 

national/regional context 

• Nevertheless such publication will need to 

meet the minimum requirements of 

publication as judged by referees. 

(6)  To provide a balance of papers between authors 

working in education and research in a wide range of 

different politico-cultural national contexts. 
 

Submission Guidelines 

SAJELM uses an electronic submission and 

review process that allows authors to track the 

progress of a manuscript. Manuscripts in the form of 

word documents can be emailed to the SAJELM 

Editors at tomb@uj.ac.za. If for some reason the 

manuscript cannot be submitted electronically, a 

floppy disk or CD version may be mailed to: 

The Editor SAJELM, Faculty of Education 

University of Johannesburg, PO Box 524 

Auckland Park 2006, South Africa. 
 

Manuscript specifications 

Research manuscripts should be 

approximately 20-30 pages in length and conform to 

the style of the style of the fifth edition of the 

Publication Manual of the American Psychological 

Association (APA). All copies should be typed, 

double-spaced in Times Roman 12-point font. Notes, 

references, table should included in the MS Word file 

at the end of the manuscript. Figures may be 

submitted as TIFF or JPEG images, although we can 

accept most other formats. Please contact the editors 

if you have specific questions. 
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Author Identification 

To ensure anonymity, please remove ALL 

references to yourself, and possible co-authors 

throughout each file you send. Please send your 

cover page as a separate document. Information in 

text or references that would identify the author 

should be replaced with the word “Author” in lieu of 

the author’s name or identifying information. 

The cover sheet should include the title, 

author’s name, address, phone number, fax number, 

and e-mail address. Similar information should 

appear for all co-authors. 
 

Editorial Procedures 

Manuscripts are accepted for consideration 

with the understanding that they are original 

material and are not under consideration for 

publications elsewhere. Manuscripts are reviewed 

initially by the SAJELM editors and, if approved, are 

sent out anonymously to three reviewers. 
 

Developmental arrangement 

Build into the review procedure comments of 

developmental nature would be forwarded to 

authors to improve on their submission. 
  

Recognition is given to Jacky Lumby and Nick 

Foskett, editors of the International Studies in 

Educational Administration (ISEA) for their 

contributions to this document. 
_________________________________________ 

 

EMASA ready for September 2008! 
 

The local conference organising committee 

under the competent leadership of Dr Muavia Gallie 

is ready to welcome more than 400 delegates from all 

over the world in Durban in September. If you have 

not registered online then now is the time! 

The 2008 Commonwealth Council for 

Educational Administration and Management 

(CCEAM) Conference will take place from September 

8th to the 12th in Durban, South Africa at the 

International Convention Centre (ICC). The 

Conference is being organised by the Education 

Management Association of South Africa (EMASA) 

with the theme:  
 

“Think Globally Act Locally: A Challenge 

to Education Leaders” 
 

The isiZulu proverb Lomhlaba Unzima, Lohmhlaba 

(this world is a harsh place, this world) describes a 

world where illumination has not yet reached all of 

us. We now have the opportunity to influence this 

harsh place, this world, trough education and this is 

why this conference is of the utmost importance. In 

true African tradition the 2008 Durban CCEAM 

Conference, which is one of the most important 

international and Commonwealth events in the area 

of Educational Administration, Management and 

Leadership, promises to offer each and every 

delegate a little wisdom.  

We are therefore anxiously awaiting for your 

arrival in Durban where - as the Indian Ocean, 

radiant golden sands and lush sub-tropical greenery 

meet to form something truly spectacular – there may 

be a true meeting of minds. This meeting, we believe, 

will ultimately impact on South Africa’s 12 million 

learners, 366 000 teachers and 28 000 schools but also 

your own unique part of the Commonwealth and the 

world. The website for online registration is now up 

and running. Please go to: www.emasa.co.za 
 

Click on CCEAM 2008 

Then Call for Papers 

Then Online Registration Form 

 

We are looking forward to welcome you 

personally in Durban in September 2008. If you need 

more information feel free to contact me on 0027 11 

5592281 or tomb@uj.ac.za . 
 

Tom Bisschoff  

Chair CCEAM Conference Committee 
_________________________________________ 
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WEBSITE 
The CCEAM website is a valuable source of 

information and current news for all members. The site is 

a great way to keep up to date with events, colleagues, 

publications, conferences, seminars, projects and policy. 

Catch the habit and visit us regularly at: 

http://www.cceam.org and let us know what you think. 
 


