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President’s Message 

 
 
Dear CCEAM Members, 
 
It is timely to reflect on a diverse range of CCEAM activities over 
the latter part of last year that are highlighted in this first MEM 
for 2004.  
     
Last May, Dr Jennie Billot, then Director of the Centre for 
Educational Research and Development, UNITEC, was 
commissioned by CCEAM to work with me on a research project 
to study the training needs of Tongan principals.  The research 
was funded by The Commonwealth Foundation in London and 
the report: A Case Study of School Principals in Tonga is 
available upon request from our Business Manager, Patricia 
Sallis: patricia.sallis@cceam.org.  An article summarising this 
research has been prepared by Jennie for this issue. 
 
The Tonga Minister of Education and the Tonga Director of 
Education supported the visit.  We also acknowledge the input 
from the Deputy Director of Secondary Education, Peaua 
Heimuli, Heti Veikune, President of the Secondary Principals 
Association and Dr Tu’ipulotu Katoanga of the University of the 
South Pacific.  
 
During four very comprehensive days, Jennie and I met with the 
Director of Education, the five Deputy Directors of Education and 
principals from government and church schools.  It is also 
significant that meetings were arranged with many former 
principals who are now holding other senior positions in the 
Ministry of Education, the Catholic Education system and the 
Wesleyan Education system. 
 
During the field work week of the research, the Tonga 
Educational Administration and Leadership Society (TEALS) 
was established under the leadership of Dr Katoanga. 
 
Research this year on the needs of other Pacific Island principals 
will be continued by Professor Carol Cardno, Head of School of 
Education, UNITEC and me.  It is envisaged that the research 
will contribute to the establishment of a Pacific Institute for 
Educational Leadership in the future. 
 
We extend a warm welcome to our new affiliate in Fiji and look 
forward to their active membership in CCEAM.  The former 
Hong Kong affiliate, HKCEA, has  reactivated membership and 

we have a growing individual membership in non Commonwealth 
countries.  
 
Special thanks to Peter Hodge, CCEAM Vice President, Keith 
Maynard, CCEAM Board member and Jenny Lewis, ACEL 
President, for organising a shared ACEL/CCEAM stand at the 
ACEL Conference. A report on this Conference is in this issue. 
 
Petros Pashiardis, our Executive Vice President represented 
CCEAM at the 15th Conference of Commonwealth Education 
Ministers held in October in Edinburgh.  This was the first time 
CCEAM was accredited and represented.  It is significant that 
representatives from 48 Commonwealth countries attended.  
Petros’s report is included. 
 
Please diary now the 2004 Commonwealth Council for 
Educational Administration and Management Conference 
scheduled from October 20-22 in Hong Kong, China  and in 
Shanghai, China from October, 24-26.  The Conference,  
Educational Leadership in Pluralistic Societies will provide an 
opportunity for CCEAM members to present, to share 
information, to discuss research, and above all, to network and to 
establish contacts with delegates across the Commonwealth. This 
Conference will mark the changeover of the CCEAM Presidency 
and the move of the Secretariat to the home of the newly elected 
President. 
 
CCEAM acknowledges and thanks The Commonwealth 
Foundation for ongoing support with the funding for core and 
activity grants that enable us to carry out the work of our Council. 

  
I look forward to spending time with you at the Conference. 
Please feel free to contact me at any time on 
jo.howse@cceam.org 
 
My very best to you and yours for the year ahead. 
 
Warm regards, 
Jo Howse 
CCEAM President 
 
 
 
 
 
 
 

 
  

 
 

The report continued with comment on the vibrant culture   Inside this Issue:   Focusing on Pacific Island Leadership: A Study in Tonga, Education Goes Global: A Report on the 15CCEM,  
                                ACEL Conference Report, CCEAM Conference 2004  

WEBSITE 
The CCEAM website is a valuable source of 

information and current news for all members.  Visit the site 
at : www.cceam.org 
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A number of recent studies of educational leadership in islands 
around the world (notably by Ribbins, Pashiardis and Gronin, 
2003) have shown that while school leadership mediates at the 
interface of the political and social environment, it is constrained 
by the particular nature of how the context socially constructs the 
role. Whilst the environmental context for any educational 
institution is culturally and politically specific, my own study of 
school leadership in the northern hemisphere island of Jersey 
(Channel Islands) indicates that being a principal in an island is 
unlike working in any other locality in terms of structural, social 
and community characteristics. This has resonance in the South 
Pacific where each island state has its own national identity which 
shapes the nature of the role of school principal.  
 
Through funding by the Commonwealth Foundation in London to 
CCEAM, a research project was undertaken by myself and Jo 
Howse, President of CCEAM, in 2003, in the Kingdom of Tonga. 
The focus was to examine the role of the secondary principal as 
both structured by the Tonga Education Department and 
experienced by the school principals. A further objective of the 
project was to identify professional development needs for school 
principals in Tonga. As Tonga is an identifiable physical and 
political unit so its individuality provides a well bounded 
framework for researching educational leadership in schools and 
thus contributes to the development of a conceptual professional 
development framework for school principals in the South 
Pacific.  
 
As research over the last two decades on school effectiveness 
reinforces the claim that principal leadership is the key to school 
success (Portin, Shen & Williams, 1998) the principal’s role is 
seen as central, having major responsibility for decision-making 
(Harold, Hawksworth, Mansell & Thrupp, 2000). In essence, 
‘principals are crucial to the development and maintenance of 
effective schools’ (Hausman, Crow & Sperry, 2000, p. 5). This 
being the case, it is important to hear the voices of principals as to 
how structural and societal changes are affecting their role and 
workload and the implications for principal professional 
development. This particular research study examines the degree 
of fit between the role of the principal as systemically defined and 
that expressed through principals’ comments. The focus here is 
upon Tonga data with reference to the principals’ viewpoints as to 
what they actually do compared with what they would like to do 
and also what they believe their employers expect them to do.  
Whilst Tonga maintains a highly centralised education sector, 
issues surrounding devolution of responsibility to principals 
emerged within the research project and would benefit from being 
addressed.   
 
The methodological tools utilised in this project were designed, 
tested and applied in similar research by Billot, (2002a, 2002b) 
and Cranston, Ehrich and Billot, (2003a, 2003b) in New Zealand 
and Queensland Australia. A specifically designed questionnaire 
was completed by Tongan principals and individual interviews 
and focus groups were held with current and past principals, 
Ministry personnel and other sector stakeholders, focusing on 
issues such as the main responsibilities of being a principal, the 
main challenges encountered, the skills and competencies 
necessary for the role and their understanding of the expectations 
of the Ministry of Education.  
 

As the Ministry of Education has many functions including 
advising on and implementing education policy, developing 
school curricula and making decisions on teaching methods, 
examinations, evaluation procedures, regulations pertaining to 
teacher appointments (including principals) approval of staff 
leave from a Government school and the dismissal and admission 
of pupils to public schools, their involvement in framing the role 
of the principal within the centralised model of education in 
Tonga is crucial and needs input to this study.   
 
In a policy environment where there is significant central control, 
such as in Tonga, principals face competing interests. This 
tension is a result of working for the interests of the school but 
operating within system constraints and being accountable to both 
community and system. Hausman (et al., 2000) prefer to view 
ideal principals as negotiators of the environment and less as 
managers of a school system but for many principals the 
leadership challenge is to balance often conflicting demands.  
Wildy and Louden (2000) identified three key dilemmas faced by 
principals, including the need to be democratic and efficient when 
making decisions, complying with central government policies 
and generating local commitment to those policies, and thirdly 
providing shared and strong leadership. These facets of a 
principal’s role demand strong interpersonal skills as well as 
other competencies in shared leadership and these challenges are 
visible within Tonga’s education sector.   
 
The context for education in Tonga 
Tonga is an independent kingdom of 150 islands of which only 
36 are inhabited. The total population is over 97,000, and at 
present, Tonga is a constitutional monarchy with a king as head 
of state. Certain specific factors shape the social context, for 
example, voting for leaders is based on loyalty to factors such as 
religious beliefs, regional influences and personal preferences 
rather than political inclinations. It has also been noted by Saffu 
(2003) in his work on entrepreneurs in the Pacific region, that 
Pacific island countries tend to have masculine societies with 
‘rigidly defined gender roles’ (p. 67).  
 
Currently the administration of Tonga’s education system is 
highly centralised with decisions being made by the Minister of 
Education (through the Education Act of 1974) and 
responsibilities for Education are shared by the Government and 
non-government (mainly religious) organisations (Ministry of 
Education, 2000).  The majority of secondary students are 
studying in non-government schools while over 90 per cent of 
primary school children are educated in government schools. 
 
The Ministry of Education, whose mission for the next decade is 
“to provide and sustain life long relevant and quality education 
for all Tongans” (Ministry of Education, 2000), facilitates the 
process of education delivery. Although the delegated school-
based management model has not been adopted, principals are 
still required to take on managerial roles and assume many 
functions that might previously have been done at systemic level. 
Consequently the principal performs a critical role in providing 
leadership for the school, determining its priorities and improving 
standards of teaching and learning. The principal has 
responsibility for the culture of the school and its public image 
and above all the principal ensures that the community of the 
school is focused on learning.  
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In addition, the size of Tonga brings a particular challenge to the 
education sector, for principals need to be able to look beyond 
their own school unit and at the larger picture of Tonga education. 
Education is not a separate activity which occurs in isolation but a 
means by which the community invests and engages in its 
development.   
 
Research Findings and Discussion 
Overall, principals in Tonga saw a need for skills and 
competencies that support teaching and learning, with effective 
management skills being of lesser import. This would appear to 
be in line with the results of research in New Zealand and 
Queensland, Australia (Billot, 2002a, 2002b, Cranston et al., 
2003a, 2003b) although the degree of management expected of 
principals is much higher in the latter locations, due to the higher 
degree of devolution. 
 
As each context requires differing personal capacities it is highly 
relevant to identify the degree to which the principal’s role is 
defined by the system in place. It is also extremely important to 
balance those competencies that the system defines as 
appropriate, with those identified by principals as germane to the 
effective fulfillment of their role. The Tongan principals 
identified skills and competencies needed for the role and these 
included: 

• Problem-solving abilities 
• Counseling skills 
• Ability to develop and facilitate discipline strategies 
• Communication skills  
• Delegation skills 
• Financial planning abilities 

 
One particular issue of concern for Tonga principals involves 
financial management, with principals wanting more control over 
their own budget. At present there is central control of finance for 
Tonga schools and principals have indicated a real frustration at 
the limited degree of financial delegation. Currently the principals 
are accountable and responsible for a financial report which is 
approved by the Deputy Director of Administration but not 
responsible for the budget which is controlled by the Ministry of 
Education. 
 
It is encouraging to note that the majority of Tongan principals 
are satisfied or very satisfied with their role despite citing high 
role pressure. However, they also indicate that they felt that more 
time should be spent by them, as principals, on strategic 
leadership and less on management and administration, student 
and staff issues. This mis-matching of what principals actually do 
compared to what is viewed as both appropriate (from a system 
perspective) and ideal (from the principals’ perspective) demands 
further investigation if principals are to effectively provide 
quality leadership for teaching and learning. There are clear 
messages given here from practising principals, who not only 
wish to be effective professional leaders and enjoy their role as 
such, but also wish to make transparent their concerns as to the 
more dysfunctional aspects of both their role alignment (the 
difference between real and the ideal) and their relationship with 
the Ministry of Education.  
  
The summary findings of this research as given above, may well 
come as no surprise to Tongan education officials and school 
principals but do serve to illustrate a number of salient points for 
examination of the overall role of principals in Tonga. The lack of 
change in the demands of the role as indicated by the principals 
would be in line with the degree of centralised control and 
operation through the Ministry of Education. This is in direct 
contrast to New Zealand, and to a lesser degree Queensland, 
Australia, where principals have shown that they are struggling 

with the continual barrage of new initiatives and Ministry 
requirements.  
 
As the role of the principal has changed to encompass more 
diverse responsibilities so there are increased demands for 
appropriate forms of professional development. The provision of 
on-going professional development therefore seems a realistic 
expectation for educational leaders. In Tonga this would include 
professional development that encompasses a holistic view of 
school leadership (educational leadership through school 
management to community inter-relationships).  
 
Many key issues identified within education in the Pacific during 
the 1980s, still remain to be addressed (Murray, 1993). Tonga is 
not exempt from this situation as, like many Pacific states, Tonga 
is being pressured to debate: 
 
where authority is best placed in order to foster the efficient 
administration of education for their people, while at the same 
time satisfying the political interests of local communities and of 
interested powers and religious denominations (Murray, 1993, p. 
242).  
 
This has obvious repercussions on the degree of decentralisation 
of the political and administrative control of education and there 
are significant implications for national social change. 
Developments in the first decade of the 21st Century “will not 
only be based on priorities identified by Government but also on 
the basis of current developments in education, (consequently) 
there is a necessity to build on the strengths of the system whilst 
at the same time addressing the issues and concerns” (Ministry of 
Education, 2002, Part 3, p. 1). Collected responses from Tongan 
principals suggest that policy makers need to be closer to those 
who have to implement policy. This would be constructive as 
“the process should be consultative by the decision makers; this is 
a way to achieve 5-10 year dreams” (principal’s comment). 
  
Recommendations for professional development 
These recommendations for professional development need to be 
read in the context of an educational sector with generally 
satisfied principals. Consequently they are strategic rather than 
specific recommendations.  
 

1. The Ministry of Education, in consultation with the 
Principals, to identify methods of increasing the 
capacity of principals to exhibit greater educational and 
strategic leadership. 

 
2. The Ministry of Education to offer principals 

professional development that is strongly targeted to 
those areas identified by them, namely: 
• Leadership skills 
• Quality management 
• Strategic leadership and problem solving 
• Communication skill development (for community 

and staff) 
• Simple, comprehensive financial management 

skills 
• Evaluation practices 

 
It is recommended that principals undertake professional 
development that incorporates the above areas and is facilitated 
off-shore to allow time and space for study, reflection, sharing of 
issues with overseas counterparts and networking. Principals need 
to talk with principals ‘from overseas about how they structure 
their schools, how they do things so they get a real first hand 
applied understanding of how schools are run overseas’ (quoted 
from an interviewed principal). 
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3 Create strategic plans for dealing with future challenges 
identified as: 
• Computer literacy 
• Counselling for the increasing use of drugs and 

alcohol  
• Curriculum and assessment changes demanding 

upskilling 
• Improving the processing of policy documentation  
• Accessing more funding  
• Obtaining protection (for example in law suits) 
• Coping with stakeholder expectation increases 

 
Conclusion 
This research has been undertaken at a time when Tongan 
secondary school principals have a role that combines 
management and administration with different forms of 
leadership. The degree of complexity of their role depends on 
whether they are in a government or non-government school as 
there are differing degrees of delegated authority for each. In 
some cases there is a tension for principals in trying to achieve a 
balance between the often conflicting demands. This has 
implications not only for the future structuring of effective 
principalship but also for the support and professional 
development needs of those currently holding a principal’s role in 
a secondary school. 
 
As Tongan school principals work at the interface between the 
requirements of their Ministry of Education and particular 
funding organisation (church or otherwise), and educational 
practice in their schools, they are in a position to identify issues 
of concern. As professionals they are also inherently capable of 
recognising possible future implications of not dealing with those 
issues.  
 
The Tongan Ministry of Education has an opportunity to consult 
and work alongside their principals in order to achieve effective 
outcomes for students in school, using the agency of good 
leadership and management.  
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EDUCATION GOES GLOBAL: A REPORT ON THE 15CCEM 

 
Petros Pashiardis 

Executive Vice President, CCEAM 
Associate Professor of Educational Administration 

Department of Education, University of Cyprus 
CYPRUS 

 
A prestigious international education conference was held in 
Edinburgh, which focused on 'access, inclusion and achievement'.  
The 15th Conference of Commonwealth Education Ministers 
(15CCEM) brought together Education Ministers, academics, 
teachers, parents and young people from 48 Commonwealth 
countries.  This was the first time for the CCEAM to be 
represented at this conference.  My assessment is that it is too 
important for us to miss ever again.  We should always make the 
effort to be accredited and represented during a CCEM 
conference, as everything discussed is relevant to what the 
CCEAM is all about.    
 
The Commonwealth Secretary-General Don McKinnon said 
about the conference: 
“This meeting will provide a unique forum for Commonwealth 
Education Ministers.  It will allow them to discuss strategies 
aimed at opening the doors of learning for every child in the 
Commonwealth and providing the opportunities they need to 
fulfil their potential and play their full part in the future of their 
communities.  Demands in the Commonwealth for education 
have never been greater – Commonwealth children cannot be left 
behind.” 
 
The 15CCEM was held at the Edinburgh International 
Conference Centre from Monday 27 to Thursday 30 October 
2003.  Every Education Minister from the 54 Commonwealth 
countries was invited.  Commonwealth Education Ministers meet 
every three years to discuss issues of mutual concern and interest.  
The last meeting was held in Halifax, Nova Scotia in 2000.  The 
15CCEM built on the agreements and decisions taken in the 
earlier meetings as well as focussing on the theme of: 'Closing the 
Gap: Access, Inclusion, Achievement'.  Ministers addressed the 
key issues of ensuring all children and young people have access 
to the highest quality education, that their education is fully 
inclusive and that it enables them to maximise their achievement.  
The 15CCEM included a Parallel Symposium from a wide range 
of Commonwealth educators who addressed the more technical 
aspects of the topics being discussed by Ministers as well as 
delivery, diversity and leadership. 
 
The six action areas identified for 15CCEM were: 

• Universal primary education 
• Improving quality in education 
• Eliminating gender disparities in education 
• Using distance learning to overcome barriers 
• Supporting education in difficult circumstances 
• Mitigating the impact of HIV/AIDS on education 

systems 
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Ministers were invited to: 
• Discuss the themes and action areas as they relate to 

Commonwealth countries. 
• Explore the challenges and examples of good practice 

in country contexts. 
• Consider what specific action or response they will 

undertake within their own education systems, ask the 
wider Commonwealth to undertake and request the 
Commonwealth Secretariat and its partner organisations 
to address. 

 
In the course of the conference the Ministers had the opportunity 
to interact with the delegates to the Parallel Symposium and to 
hear from them their conclusions and recommendations.  The 
Ministers were also able to meet young people from across the 
Commonwealth during a Youth Summit.   This was the first 
Commonwealth Education Youth Summit organised to debate 
education issues and contribute to the final document of the 
15CCEM, The Edinburgh Communiqué. 

_________________________________________ 
 

ACEL CONFERENCE REPORT “THINKING ABOUT 
TOMORROW” 28 SEPTEMBER – 1 OCTOBER 2003 

DARLING HARBOUR – SYDNEY 
 
Spectacular Darling Harbour turned on beautiful weather for the 
2003 Australian Council for Educational Leaders (ACEL) 
Conference, conducted at the Sydney Convention Centre.  Eight 
hundred delegates from around the world came together to 
“Think About Tomorrow”.   
The conference was attended by Peter Hodge (CCEAM Vice 
President, Conferences) and Keith Maynard (CCEAM Board, 
Australian Representative).  Thanks to the generous support of 
the ACEL National President, Mrs Jenny Lewis, we were able to 
share ACEL’s stand and to distribute our 2004 conference 
material to all ACEL members.  Peter established a CCEAM 
display, with materials forwarded from the Secretariat, and Keith 
participated in ACEL Board meetings as well as chairing one of 
the sessions.  Both were busy helping on the stand.  CCEAM was 
well represented. 
 
From the outset participants were challenged to think seriously 
about tomorrow by Emeritus Professor Hedley Beare (Senior 
Associate at the Centre for Applied Education Research at the 
University of Melbourne).  He described the threats to mankind in 
the next 50 years and asked what we will do in schools to provide 
a curriculum for human survival.  His opening address set the 
scene for a program structured around the themes of ‘wisdom’, 
‘quality’ and ‘inspiration’.   
 
Professor Louise Stoll (Professor of Education at the University 
of Bath, United Kingdom) introduced the first day on ‘wisdom’.   
 
She was followed on the second day by Professor Michael Fullan 
(Dean of the Ontario Institute for Studies in Education, Canada) 
addressing the theme of ‘quality’.  In an address on leadership 
and relationships he described coherence and capacity building in 
assessment literacy at school and district level.  Professor Fullan 
said leadership is about moral purpose, coherence making, 
knowledge, understanding change, relationship building and 
personal qualities of energy, enthusiasm and hope. 
 
On the last day Professor Frank Crowther (Dean of Education at 
the University of South Queensland) lifted the spirits of all 
participants with the concluding address on ‘inspiration’.  He said 
we should focus less on ‘bloodlines’ and more on ‘brainlines’.  
Referring to research in many Queensland schools, he talked 
about the importance of understanding and building ‘collective 
intelligence’ in future schools. 
 

Between keynote speakers there were 85 parallel sessions.  The 
conference also heard a thought provoking presentation from Mr 
Noel Tovey.   An indigenous Australian, Noel has been an actor, 
choreographer, principal dancer, singer, art critic, fashion 
designer, writer and dramatist whose life story inspired us all. 
 
This 2003 conference was a creative collaboration between the 
national body of ACEL, the Australian Secondary Principals 
Association and the New South Wales Deputy Principals 
Association. 
 
Peter Hodge 
Vice President (Conferences) 
Keith Maynard 
(Australian National Representative) 
 

_________________________________________ 
 

Note from the Editor 
 
This will be the last year that Managing Education Matters is 
compiled and edited from the New Zealand office.  In October, at 
our conference in Hong Kong and Shanghai, there will be a 
changeover of Presidency and the CCEAM office will once again 
be relocated to a new home.  A new editor will be appointed for 
MEM and that person will bring a new vision and direction.  The 
main factor that dictates the function of MEM is, however, the 
number and range of contributions from the membership.  If there 
is not a regular flow of material then the editor has a more 
difficult task of filling the allocated pages.  So please do take a 
personal responsibility for keeping our CCEAM publications 
interesting and relevant by submitting your work. 
 
Many organisations are moving to the electronic circulation of 
their journals and an issue facing CCEAM is how we adapt to 
improve the service to our members.   Postage costs are rising 
steeply, surface mail is often no longer an option and there are 
problems promising a safe, fast and efficient delivery of hard 
copies.  It is time to embrace the new technology and make some 
changes to the way we operate.  This issue will definitely be on 
the agenda at our October Board meeting in Hong Kong.  
 
My thanks to Jo Howse, Jennie Billot, Petros Pashiardis, Peter 
Hodge and Keith Maynard for their contributions to this issue. 
 
Patricia Sallis 
Business Manager and Editor 
 

_________________________________________ 

 
New Affiliate News 

 
Fiji 
Sixty seven members of the Fiji Principals’ Association joined 
CCEAM this year and they elected their current President, 
Brother P.J. George as their representative on our Board.  Brother 
George is the Principal of Xavier College, Ba and he was the one 
to approach CCEAM for information on affiliation.  It is 
wonderful to be growing our network within the Pacific region.  
The Republic of Fiji Islands consists of about 300 islands of 
which only 100 are inhabited.  
 
International members 
CCEAM individual membership in non Commonwealth countries 
is slowly growing.  We have members in the Netherlands, 
Sweden, Republic of Ireland and the U.S.A. 
Enquiries are always welcome and should be directed to the 
Business Manager. 
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Information on CCEAM Involvement in the American 

Educational Research Association (AERA) 
Annual Meeting 

 
By the time this issue of MEM reaches our membership AERA 
will be over.  Some of our readers will have attended the many 
presentations and sessions.  This year AERA is meeting in San 
Diego between April 12 – 16.  As in the past CCEAM is holding 
a Symposium at AERA and once again Charles F. Webber, 
University of Calgary, is organising and chairing the event.    
 
The Symposium title is:  Research-Based Leadership 
Development across the Commonwealth 
 
The following papers will be presented during this event: 
  
The Making of Secondary School Principals in Cyprus:  
Variations of Culture 
Petros Pashiardis, University of Cyprus and Peter Ribbins, 
University of Birmingham 
 
Leadership Development: Towards a Cross-cultural Perspective 
Tim Goddard, University of Calgary 
 
Continuing Professional Development for Educational Leaders 
Sharon Friesen and Pat Clifford, Galileo Educational Network, 
Canada 
 
Developing Strategic Leadership and the Strategically Focused 
School:  Implications from Research 
Barbara J. Davies, Washingborough Foundation Primary School, 
Brent Davies, University of Hull and Linda Ellison, University of 
Nottingham  
 
Islands Apart: Leadership Studies in Two Island States 
Jennie Billot, UNITEC, New Zealand  
 
Leadership Development Through a Gender Lens 
Cecilia Reynolds, University of Saskatchewan and John Collard, 
University of Canberra  
 
Online Graduate Education:  Exploring New Dimensions of 
Leadership Development 
Charles F. Webber, University of Calgary and Veronika Bohac 
Clarke, University of Calgary  
 
The Limits of Law-Based School Reform 
Tom Bisschoff, Rand Afrikaans University  
 

_________________________________________ 
 
Editor 
Patricia Sallis 
CCEAM,  AUT Technology Park, PO Box 12,397, Penrose, Auckland 
1135, New Zealand. 
Email: patricia.sallis@cceam.org     
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Council for Educational Administration and Management and is 
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An Invitation 

This is to invite you to take part in the 2004 CCEAM Regional 
Conference organised jointly by the Centre for Educational 
Leadership of The University of Hong Kong in HKSAR and the 
School of Education Sciences of the East China Normal 
University in Shanghai. The theme of the Conference is 
‘Educational Leadership in Pluralistic Societies’.  This is a sequel 
to the successful CCEAM conference held at The University of 
Hong Kong in 1992 which looked at educational leadership and 
change.   

The shift from change and educational leadership to the emphasis 
of locating leaders in the social settings reflects the current trend 
of examining educational leadership through cultural lenses.  The 
conference intends to understand educational leadership in 
different social contexts and to examine their impact on societies.  
Papers and proposals that address other issues and themes broadly 
related to leadership and management in education are also 
welcome. 

Apart from keynotes, plenary sessions, paper presentations, 
symposia, round tables and poster exhibitions, the conference will 
offer the opportunity for international participants to interact with 
local participants and vice versa.  This is a good chance for you to 
see how Hong Kong and Shanghai, the two prominent cities of 
China, are thriving. 

The Organising Committee has studied the issue of concessionary 
rates.  To enable more teachers from local schools and research 
students worldwide to take part in both conferences, the 
Committee has decided on a structure of concessionary rates for 
teachers or students from a single institution.   

For full details of registration, call for papers, 
conference format and programme please visit the 
website:  www.hku.hk/cel2004 

All enquiries can be directed to Ms Cindy Wu at: 
cel2004@hku.hk 

The 2004 Commonwealth Council for 
Educational Administration and 

Management Regional Conference 

The Centre for Educational 
Leadership 

The University of Hong Kong 
HKSAR, China 

October 20 - 22, 2004 
Conference in Hong Kong, 

China 

School of Education Sciences, 
East China Normal University 

Shanghai, China 

October 24 - 26, 2004 
Conference in Shanghai, 

China 
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